
Diagnostic Assessments for Visual Stress and Dyslexia 

In order to provide the correct support for a young person to reach their full 

potential we have a diagnostic assessment we use to assess for Visual Stress and 

we follow the Angus Council Policy on Dyslexia and Inclusive Practice (click here 

for the external link to Angus Council Policy). 

 

Visual Stress: 

What is visual stress?  

Lines of text are rather like a striped pattern. When some people look at black 

and white stripes of specific width and spacing it causes visual distortions and 

illusions. These distortions are due to hyper-excitability in the part of the brain 

known as the visual cortex. It is thought that when some people try to read the 

‘stripy’ effect of the lines of print, it causes similar symptoms affecting their ability 

to read the text.  

This is known as Visual Stress or Meares-Irlen Syndrome.  

Visual Stress is NOT Dyslexia but is more common amongst dyslexic individuals.  

 

What are the symptoms of Visual Stress?  

• Headaches, eyestrain  

• Blurring of print  

• Words moving & appearing to jump out of page  

• Colours in the text  

• Glare, page too bright  

• Losing place, skipping words or lines  

• Poor understanding of text being read  

Young people may be referred either by themselves, parental concern or 

through staff members. 

 

 

What do we do in school? 

https://www.angus.gov.uk/sites/angus-cms/files/2017-05/Dyslexia%20Procedures_0.pdf
https://www.angus.gov.uk/sites/angus-cms/files/2017-05/Dyslexia%20Procedures_0.pdf


A trained, teaching staff member will sit with the young person and discuss what 

is involved with the screener, if the young person already wears/uses/has been 

prescribed glasses for reading then in order for the screener to continue they 

should have had an eye examination WITHIN THE PAST 6 MONTHS. If they have 

not then we cannot proceed as any issues they may have with their vision could 

be one of orthoptics and they will require an eye test before we can continue 

with the Visual Stress screener. The young person will be required to wear their 

glasses for this screener. 

Part One: Visual Discomfort Screener. A questionnaire and scoring system is used 

to determine if visual difficulties may be contributing to reading difficulties. This 

questionnaire will enable the administrator to determine if: 

a. Visual problems exist 

b. If binocular visual problems may be present; if this is the case we will not 

carry out a visual stress test but refer the young person to orthoptics.  

c. If coloured overlays are likely to be of benefit (see part 2 and 3 below) 

 

Part Two: Intuitive Overlay. 

Once it is established that a 

young person may benefit 

from coloured overlays, 

we progress with testing 

a variety and/or combination 

of these. This is done by 

putting the overlays over a 

standard paragraph and 

asking the pupil how 

clear/easy it is to see 

or read. We note down which 

one(s) are applicable. See 

picture below. 



 

 

 

 

Part Three: Wilkins Rate 

of Reading. Once a 

suitable colour(s) has 

been identified we 

use the overlay(s) 

and ask the pupil to read 

a series of random, 

non-related words. This is 

a timed exercise and 

once it has been 

completed a calculation is 

made, if the pupil’s rate 

of reading increases by 

more than ____ we 

recommend a trial of 3 

months of using the 

identified coloured 

overlay. We recommend 

that these are bought 

by home as we only have 

a small selection 

within the school and 

do not have all colours 

available. Pupil’s 

teachers and home are 

made aware of the result and if required a pupil profile is created/added to.  



 

 

 

Once the trial of 3 months is 

up ASN staff speak with the 

young person, their staff and 

home to ascertain how 

successful this was 

and whether to make it a 

permanent strategy.  

 

Dyslexia: 

 

What is Dyslexia? 

Dyslexia is a learning difficulty 

thatc an vary from individual to 

individual in terms of 

severity, and in the nature of 

abilities and difficulties 

experienced (British 

Psychological 

Society, 1999). It is “a processing difference experienced by people of all ages, 

often  characterised  by difficulties in literacy” (Reid, 2004).  It is generally 

thought that around 10% of the population has dyslexia (Dyslexia  Scotland, 

2011). 

(click here for the external link to Angus Council Policy). 

Dyslexia can be described as a continuum of difficulties in learning to read, write 

and/or spell, which persist despite the provision of appropriate learning 

opportunities.  These difficulties often do not reflect an individual’s cognitive 

abilities and may not be typical of performance in other areas. The impact of 

dyslexia as a barrier to learning varies  i degree according to the   learning   and   

teaching environment, as   there   are   often   associated difficulties such as: 

•Auditory and/or visual processing of language-based information 

•Phonological awareness 

https://www.angus.gov.uk/sites/angus-cms/files/2017-05/Dyslexia%20Procedures_0.pdf


•Oral language skills and reading fluency 

•Short-term and working memory 

•Sequencing and directionality 

•Number skills 

•Organisational ability 

Young people may be referred either by themselves, parental concern or 

through staff members. 

What do we do in school? 

Using Angus Council’s Policy we compile information pertaining to the young 

person, this is a staged process whereby we assess, plan support and review the 

needs of the learner who may have dyslexia. This staged approach means that 

the process is of gathering and sharing information over a period of time rather 

than a single “test” which would give a one-off look at the learner on a set date. 

This process can therefore take up to 6 months to complete.  

Staff complete an “initial concern” sheet see picture below. This enables us to 

keep a record of steps taken. We contact the young person and their families, 

staff involved with the young person and look at historical and current 

work/evidence.  

 

 



 

A “checklist” is completed by a trained staff member in conjunction with the 

pupil, a “checklist” is sent home and one is sent to the pupil’s current staff 

members for completion. ASN will review the returns, any current work and 

historical reports and/or work history, keeping a record of it all.  

At any point, depending on the individual’s needs, a pupil profile can be 

created in order to support the learning and teaching needs of the pupil.  

The ASN staff will monitor current learning and teaching and review the pupil’s 

case within the department or if appropriate, consult with an Educational 

Psychologist. Staff will keep open communication with pupil/home and PC&S 

staff.  

Regardless of outcome we may feel that it is beneficial to offer support for the 

young person and this will differ depending on the individual case, some support 

strategies we may put in place could be, but are not limited to: 

 



• Pupil profile to be shared with staff (password protected) 

• Strategies for teaching staff to assist with teaching and learning (these will be 

included in the pupil profile) 

• Access to ICT 

• Access to  Assessment arrangements  

• Strategies for self-help at school and/or at home  


